HaOUIbIII ONTUMAJIBHOTO MPABOBOIO PEKUMY B3aEMOBIIHOCHH MPAIliBHUKIB Ta
pOOOTOIAaBIlIB 3 METOI KOHCOJIJIAIl CYCHUIbCTBA 1 MIJBUILEHHS TOOPOOYTYy
JIepkaBU B LUIOMY. 3apa3 HaWaKTyaJlbHIIIUM JJIS HAlllOHAJIBHOI HAyKH
TPYIOBOTO IpaBa € TEOpETUYHE OOTPYHTYBaHHS Ta AKTUBHE BTPY4YaHHS B
npoiiec  konu@ikamii  TpyAoBOro 3akoHoAaBcTBa  Ykpainu. Tpymose
3aKOHOJIJABCTBO YKpaiHM MOBMHHO B1JIOMBATU 3arajibHOJIIOJCHKI I[IHHOCTI,
BpaxOBYBaTH JOCSTHEHHS CBITOBOI IMBLTI3allll, CIUpATHCS Ha TMOJITUYHI,
HalllOHAJIbHI, €KOHOMIYHI Ta KyJIbTYypHI OCOOJMBOCTI HAIoi KpaiHM 1 TUM
CaMUM CIPHUSTH CTAaHOBJICHHIO YKpaiHU $K JIEMOKPATUYHOI, COLIANbHOI Ta
MPABOBOI JIepKaBU.
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MASSIVE OPEN ONLINE COURSES (MOOCS) IN CANADA

Over the last several years, Massive Open Online Courses (MOOCSs) have
received significant coverage in the higher education literature [1]. Advocates
suggest that MOOCs will make high quality education more accessible and
decrease the substantial costs of higher education. Conversely, some critics take
issues with academic rigor in MOOCs, and fear MOOCs will serve only to
generate profit for exclusive universities and private corporations, ultimately at
the expense of faculty and students [2]. Despite ongoing discussions over using
MOOQOCs in higher education, debates and critiques of MOOC seldom pay
attention to current college students’ perceptions and attitudes toward MOOC:s.
It is heretofore unclear how familiar college students are with the MOOC
concept and how they view MOOQOC:s as a source of learning.

The MOOC craze peaked at a time when universities were confronted with
the consequences of austerity measures following the 2008/2009 economic
crisis [3]. As public funding decreased, interest in MOOCs grew. But MOOC:s,
along with other trends such as the rising power of academic publishers, are
inevitably enmeshed within and shaped by the struggles accompanying the
growing corporatization of the university [4]. In Canada, educators and students
are debating the effects of public funding cuts, the perception of higher
education as a skills-enhancing educational package purchased by students to
ensure access to the job market and the growing decision-making power of
higher education bureaucracies.

The first MOOC experiments came from within this existing online
education infrastructure. Long before the Ivy League universities took an
interest in such courses, Canadian educators were offering them; yet, they did
not manage to attract institutional endorsement. One of the first MOOCs

15



worldwide — CCKO08 — Connectivism and Connective Knowledge — was
developed in 2008 by George Siemens and Stephen Downes at the University
of Manitoba. It was offered to both for-credit students and anyone in the world
interested in participating. The course focused on education, proposing the
notion of connectivism as a pedagogical model [5]. This model largely refers to
an educational environment where students learn from each other.

Once MOOCs remove barriers to access, getting an education becomes an
individual responsibility/ choice. When articulated with the utopian idea of the
democratizing potential of digital technologies, this vision effectively leads to
an individualized take on education aligned with a neoliberal vision of public
goods. MOOCs become a symbol of an education system that looks more like a
catalogue of products, allowing individuals to pick their favorites and build the
’knowledge’ profile that best suits their needs. Furthermore, MOQOC:s are free of
charge, at least for now: in itself, this feature appears to render obsolete long-
standing complaints that the format of the education system reproduces
socioeconomic inequalities. While a choice-driven view of education is
empowering, it is primarily so for those who are already specialized and in a
position to assess their own gaps in knowledge or to afford the luxury of
expanding their horizons. The existence and consequence of digital divides is
never featured in the dominant discourses. Such divides overlap with historical
structural inequalities, yet the perceived ubiquity of ICTs in Western societies
often blurs the lines between structural inequalities and choice.

This is particularly interesting when considering that the Canadian higher
education system is largely public and non-profit and that in Canada, the
provision of social services is a central part of the construction of national
identity. The prevalence of the economic frame is, of course, part and parcel of
the growing grip of neoliberalism upon the social imaginary that goes beyond
the boundaries of a single country. Yet, the lesson here is that this economic
framing of education cannot and should not be left unchallenged. Indeed,
dissent to this narrative is present in Canada and stems primarily from within
the ranks of faculty members themselves, who propose counter-discourses
drawing attention to the techno-capitalist agenda behind the MOOCs craze.
They also bring up the possibility that MOOCs are imagined not (only) in
economic terms, but also as civic spaces where individuals, by learning from
others, begin to recognize and, ideally, learn to respect our necessarily
positioned perspectives and knowledges.

The efforts to shift the social imaginary away from the prevailing economic
framing of higher education may not automatically result in a change in the
technological infrastructure (and the networks of power within which they are
embedded and produced). Nevertheless, re-focusing the debate on higher edu-
cation as public good and discursively recovering the multiple social functions
of universities entails legitimizing new social actors and creating the opening
where alternatives can become conceptualized, as well as acted upon.
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YK 347.9.(043.2)
I'yceiin AckepoB, THCCEPTaHT,
bakunckuit ['ocynapcTBeHHBIN Y HUBEPCUTET, I'. baky, A3epOaiimkan

KIJACCUOUKAIUA UTHCTUTYTA CYAEBHOI'O
INPEACTABUTEJBCTBA B I'PA’KJIAHCKOM ITPOLECCE

[TocpencTtBoM CyneOHOTO MPEACTABUTENLCTBA B MPABONPUMEHUTEIHHON
MPAKTUKE JIOCTUTAaeTCs BO3MOXXHOCTh JS()P(PEKTUBHOM peanu3aluu  psijia
OCHOBOIIOJIATAIOIIUX MPUHIIMIIOB OTEYECTBEHHOTO CYAOMPOU3BOJICTBA: PABHbBIN
JOCTYII K TIPaBOCY/IUIO; TPABO JIUIA HA CBOCBPEMEHHYIO KBATU(PHUITUMPOBAHHYIO
MIOMOIIb; PABEHCTBO BCEX MEPE/ 3aKOHOM U CYJIOM U JIPyTHE.

Bompocel  kinaccudukanmuu  cyJeOHOro  MPEACTABUTEIHCTBA  MUMEIOT
CYILLIECTBEHHOE€ 3HAYE€HHE HE TOJIBKO JUIsi TEOpPUM HA3BaHHBIX OTpaciei
MPOLECCYaIbHOIO IMpaBa — BEPHOE MOHMMAHWE OCHOBAHUN BO3HUKHOBEHUS
CyleOHO-TIPEICTAaBUTEILCKAX ~ OTHOIICHWH B  CYIIECTBEHHOW  CTETNCHU
CIIOCOOCTBYET pa3pelieHuI0 psija NpakTUYECKUX BormpocoB. Hampuwmep,
Oyarojapsi BEPHOMY OIpPEJCICHUI0 BHJA W OCHOBAaHUM BO3HUKHOBEHUS
MPEACTABUTENBCKUX MPABOOTHOIIEHUN HA MPAKTUKE CTAHOBUTCS BO3MOMXHBIM
MpPaBWIbHO  OOO3HAYUTh TNEpPEYEHb JOKYMEHTOB, HEOOXOJUMBIX IS
YCTaHOBJICHUSI 00bEMa IMOJTHOMOYHI KOHKPETHOTO TMPEACTABHTENS M / WM HUX
NOATBEPXKJCHUA TMepel CYyJIOM; pa3peliuTh BOIMPOC IEJIeCO00Pa3HOCTH
3asBJIIEMBIX CTOPOHOM K KOMIICHCAIIMU CYJICOHBIX PAacXO0B, MOHECEHHBIX Ha
OTIaTy YCIyT CyAeOHOTO MPEICTaBUTEINS MO eIy, HEKOTOPhIC MHBIE BOIIPOCHI.

AHanu3  TPyIOB  OTEUYECTBEHHBIX  aBTOPOB —  MCCIEIOBaTEICH
IpolIeCCYaJbHOTO TIpaBa MO YKa3aHHOM TeMe IMOKa3biBaeT OOLIMPHOCTD
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